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SECTION 4: EVALUATION IN THE PROGRAM

EVALUATION OF THE PROGRAM
4.A. Counselor education programs have a documented, empirically based plan for
systematically evaluating the program objectives, including student learning.
Counselor education programs have a documented, empirically based plan for
systematically evaluating the program objectives, including student learning.
GENERAL EXPLANATION OF DEPARTMENT ASSESSMENT PROCEDURES.
The Department of Counseling and Development is actively involved in an ongoing Outcomes
Assessment process. The Department began using an assessment model as part of a larger
Outcomes Assessment project initiated by LIU in 2009. Dr. Keefe-Cooperman is the Outcomes
Assessment Committee Chair for the Department. The role of the Committee is to measure our
program’s effectiveness by assessing student mastery of outcomes objectives, and to then use
that data to make recommendations to the curriculum committee. The recommendations may
include modifications to current classes for which students are showing a lack of mastery of
learning objectives. The committee also looks at the program efficacy within the Department as
a whole based on the data, and between the Post and Brentwood campuses. The role of the OA
Chair is to help devise outcomes assessment measures, work with professors to implement the
measures, oversee the examination of the data and resultant recommendations, and report on the
findings to both the Department and the larger College of Education, Information and
Technology within which the Department is housed. The Chair also is responsible for the
CACREP Self-Study Assessment piece and for conducting a review of the Counselor Preparation
Comprehensive Examination (CPCE) results. Both adjuncts and full-time professors are
involved in the assessment process, which involves different classes based on the academic year.
LIU OUTCOMES ASSESSMENT PROCEDURES. Within the classroom and
practicum/internship, assessment of student learning provides both formative and summative
feedback to individual faculty members and students regarding what students are actually
learning in a given unit or course. The process provides both maps of intended learning and
indications of where gaps might be occurring in attainment of those understandings or skills;
both of these can then be used to inform next steps in the learning process.
At the program level, assessment of student learning clarifies and examines the bigger picture of
student knowledge and skills that are expected in each major by the time of graduation. It also
supports reflection about how program elements (courses, sequences, etc.) as a whole contribute
to those outcomes, and fosters critical thinking about the evolution of curriculum, pedagogy, and
program structure.
Phase I of the university’s annual data report is a planning phase noting when, where,
and how assessment will take place that academic year (to the level of supplying
actual measurement tools). A University Outcomes Assessment review team
examines the Phase I report for alignment of the chosen measurement tools to the
goals/objectives, as well as for the ability of the tool to give results at the level of
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strength and weaknesses in student performance relative to the sub-concepts and subskills underlying the chosen objectives. The program then uses the assessment team's
feedback to make any desired changes to the measurement tools before collecting
data.
Phase II of the report includes all of the Phase I information, followed by a
presentation of the year’s collected data with identification of key results,
interpretation of key results, and plans for program change based on those key results.
A Closing the Loop section is also completed in that Phase II report, noting which
previously planned changes were actually implemented, and their effects on student
learning if known at that time. This Phase II report is also examined by an assessment
review team, and feedback is provided to the program in order to strengthen future OA
work.
Additionally, a 3-Year Plan of assessment is required of every LIU program every
three years. This plan incorporates a reflection on the results of past assessment, which
helps programs to determine current student learning needs. Decisions are then made
regarding which outcomes need to be assessed in the coming three years. This report
requires programs to indicate how they have used the results of assessment to make
changes that will improve student learning.
Finally, at the university level, understanding patterns in student learning informs all
stakeholders about the overall quality of a Long Island University education, and assists the
university in creating policies and procedures that further support its goals.
The Department uses previous assessment results to determine future areas to be assessed based
on an ongoing analysis of strengths and weaknesses within the program.
4.B.1. The counselor education program faculty demonstrate the use of the following to
evaluate the program objectives: (1) aggregate student assessment data that address
student knowledge, skills, and professional dispositions.
DATA ON STUDENT KNOWLEDGE, SKILLS & PROFESSIONAL DISPOSITIONS
Description of data and data collection procedures
The Department of Counseling and Development collects data to ensure that each of CACREP’s
Eight Core Areas are targeted, along with one Specialty Area for both the CMHC and SCO
specializations. Data that measures learning in these CACREP eight core areas are collected
from the CPCE as well as through numerous assessment tools administered in class, out of class,
and through the practicum and internship experiences. These tools, and the classes in which they
are used, are illustrated in Tables 2-5.
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Student data is collected throughout the curriculum. Direct and indirect measures are used.
Examples include in-class assignments and take-home assignments that are graded by rubric by
the professor and start in the first semester, and continue throughout the trajectory of the
program. Internship and practicum ratings of students are conducted on-site by the student’s
supervisor.
CPCE. The Comprehensive Counselor Preparation Examination (CPCE) was initiated as a test
assessment tool in 2008. The measure was determined to meet the needs of the Department
because it provides an objective view of the knowledge level of our students. It is currently
given during each fall and spring semester; students take it the semester prior to graduation. A
nationally normed outcomes assessment tool, the CPCE measures knowledge of the Eight Core
Areas identified by CACREP as key to best practice in the counseling professions. The results
allow programs to examine student functioning in various curricular areas over time, and provide
a comparison to national data. Student information of knowledge learned in separate courses is
assessed, and students learn of their own comparative strengths and weaknesses.
INTERIM ASSESSMENT: This assessment allows both the advisor and the student to discuss the
student’s progress and achievement and to identify any areas of concern relative to the
appropriateness of the progress for each student. Documentation that an interim assessment was
conducted must be placed in the student’s personal file or graduation will be delayed.
INTERNSHIP EVALUATIONS. The Practicum Evaluation, CMHC Internship Evaluation, and
the School Counselor Internship Evaluation assess student performance and dispositions in
professional settings. Students in both practicum and internship courses are evaluated by the
professor and/or the cooperating supervising counselor. It is in these courses that students are
expected to put theory into practice, and thus become a measure of the program’s effectiveness
in preparing students for work in the field.
FACULTY COURSE EVALUATIONS. LIU administers the University of Washington-developed
Instructional Assessment System (IASystem) to collect, archive and report both online and paper
course evaluations completed by students at the end of each course. The results of these
evaluations inform pedagogical and programmatic decisions. Faculty members are given the
University of Washington-developed Instructional Assessment System (IASystem)
questionnaires in an envelope with instructions approximately 2 – 3 weeks prior to the end of
each semester. The instructions are on a separate form and detail the administration procedure to
be conducted in class. A student volunteer takes the lead role in distributing, collecting, and
returning the forms to the designated place on campus. The instructor has no contact with the
forms and leaves the room while the survey is completed so as to ensure anonymity for the
student responders.
ALUMNI SURVEYS. The Long Island University Counseling and Development Survey asks
questions across the following domains: the academic unit, faculty and staff, professional
practice, counselor personal wellness and continued skill development, knowledge, skills, and
awareness of professional counseling identity and curriculum, and if applicable knowledge,
skills, and awareness of the school counseling specialty area. The alumni survey data is gathered
by contacting graduates through the use of alumnae emails and social media (i.e. Facebook).
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RETENTION AND REMEDIATION QUIZ: This is a quiz that includes aspects of professional
ethics and pertinent components of our Graduate Handbook so as to ensure student
understanding of the processes of academic appeals and retention and review. Furthermore,
while students currently sign an Affidavit as verification that they have read the Graduate
Handbook in its entirety, an added statement to that affidavit will now clearly outline student
responsibility to understand the processes of academic appeals and retention and review.
COURSEWORK. The department conducts rigorous formative assessment in the classroom and
through internship experiences. Several specific assignments and projects in designated courses
provide data on the program’s effectiveness and are aligned with CACREP’s Eight Core Areas.
The University’s intensive OA process (described above) provides ongoing monitoring of
student learning outcomes.
PROCEDURE FOR DATA COLLECTION ON STUDENT KNOWLEDGE, SKILLS AND
PROFESSIONAL DISPOSITIONS
The Department of Counseling and Development maintains systematic procedures for collecting
data on student knowledge, skills, and professional dispositions on an annual basis. The
collection and analysis of a data ensures that teaching in the program targets each of the Eight
Core Areas, along with one Specialty Area. This is more focused than where the standards are
addressed in courses. The LIU CACREP Matrix of Assessments (Appendix X) lists where each
standard is met within classes being taught. This may include power points or lectures also.
Table 2 refers to assignments/rubric review by practicum/internship supervisors that are used for
larger programmatic assessment purposes in the class listed. The following table (Table 2)
indicates where specific assessments are conducted and how they align with the Eight Core
Areas.
TABLE 2. ANNUAL DATA COLLECTION FOR CACREP EIGHT CORE AREAS
CACREP CORE AREA
WHERE ASSESSMENT OCCURS
1. Professional Counseling Orientation and Ethical
EDC 669 self-care project
Practice
CPCE
2. Social and Cultural Diversity
EDC 613 licensing practice questions and standards
map
CPCE
3. Human Growth and Development
EDC 614 assignment
CPCE
4. Career Development
EDC 676 licensing practice questions
EDC 676 ethical and culturally relevant assignment
CPCE
5. Counseling and Helping Relationships
EDC 683 & 690 internship supervisor rubric
CPCE
6. Group Counseling and Group Work
EDC 687 portfolio project
CPCE
7. Assessment and Testing
EDC 687 portfolio project
CPCE
8. Research and Program Evaluation
EDC 702 journal critique
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9. Specialty Area: Clinical Mental Health Counseling

CPCE
EDC 601 Licensure Practice Questions
CPCE

In addition to adhering to CACREP standards, the Department of Counseling and Development
and its programs (Clinical Mental Health Counseling M.S. and School Counselor M.S.) have
their own standards for student achievement (see programmatic objectives in 4.A. at the
beginning of this section). The following tables (Tables 3-5) indicate where data is collected to
assess student achievement in each of those departmental and programmatic standards. Data is
collected each semester in which the indicated course is offered; the CPCE is taken the semester
prior to graduation.

TABLE 3. ANNUAL DATA COLLECTION FOR THE GOALS OF THE DEPARTMENT OF COUNSELING
AND DEVELOPMENT
DEPARTMENT OF COUNSELING AND DEVELOPMENT GOAL

WHERE ASSESSMENT
OCCURS

Students will demonstrate current theoretical knowledge in the core areas of counseling and
development.

EDC 614
EDC 615
EDC 676
EDC 687
CPCE

Students will demonstrate an understanding of the professional literature that forms the
scholarly and practical foundation of counseling and human development.

EDC 614
EDC 668
CPCE

Students will competently apply the skills that they are taught in the graduate program.

EDC 684
EDC 691

Students will demonstrate understanding of and effectively address the issues of persons of
diverse experiences, backgrounds, and environments.

EDC 613

Students will understand the legal and ethical standards of the American Counseling
Association.

EDC 601

CPCE

EDC 602
CPCE

TABLE 4. DATA COLLECTION TO MEASURE CLINICAL MENTAL HEALTH COUNSELING M.S.
OBJECTIVES
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CLINICAL MENTAL HEALTH COUNSELING M.S. PROGRAM OBJECTIVES

WHERE ASSESSMENT
OCCURS

Students will understand a multi-dimensional approach to mental health counseling.

EDC 613
CPCE

Students will understand the roles, functions, and professional identity of mental health
counselors.

EDC 601

Students will understand the structure and operations of professional organizations, training
standards, credentialing bodies, and ethical guidelines of practice.

EDC 601

Students will have a comprehensive understanding of all the professional issues of mental
health counseling.

EDC 601

Students will understand the legal and ethical issues that relate to mental health counseling.

EDC 601

CPCE

CPCE

CPCE

CPCE
Students will understand the role of diverse factors at play in counseling all populations.

EDC 613
CPCE

Students will understand the principles of etiology, diagnosis, the DSM-5, treatment,
referrals, and prevention.

EDC 610
EDC 601
CPCE

Students will understand the concepts of mental health education, consultation, outreach, and
prevention strategies

CPCE
EDC 683

TABLE 5. DATA COLLECTION TO MEASURE SCHOOL COUNSELOR M.S. OBJECTIVES
SCHOOL COUNSELOR M.S. OBJECTIVES

WHERE ASSESSMENT
OCCURS

Students will understand the history, philosophy, and role of professional school counseling
and the school counselor.

EDC 602

Students will understand the role of diverse factors (e.g. sociocultural, demographic, and
lifestyle diversity) in the development of the K-12 student.

EDC 613

Students will understand legal and ethical issues that relate to counseling children

EDC 602

CPCE

CPCE
Students will learn program development, implementation, evaluation, coordination, and
consultation knowledge and skills that may be effectively applied in the school.

EDC 602

Students will develop knowledge of and a competence in the development of the child from a
wellness and comprehensive perspective.

EDC 614

CPCE

CPCE
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Students will have a comprehensive understanding of all the professional issues of school
counseling.

EDC 602

Students will understand and be able to implement the American School Counselor
Association’s (ASCA) model of school counseling programs.

EDC 602

CPCE

CPCE

CPCE results are emailed to the Department CPCE chairperson. The results show aggregate
student scores across each of CACREP’s Eight Core Areas.
Additionally, to ensure student success throughout the program, the department requires that
those currently enrolled in EDC 601 and EDC 602 (Introduction to School Counseling and
Clinical Mental Health Counseling respectively) take the Retention and Remediation quiz after
reading the Student Handbook. This measure provides an indication of a student’s likelihood of
success within the program and suggests places for possible remediation to help them reach their
fullest potential.
Upon completion of 12 credits, all students are required to meet with their faculty advisor for an
Interim Assessment that provides information on their professional dispositions. The
practicum/internship evaluations are administered in the last few weeks of the semester. Students
bring the questionnaire to their practicum or internship site for completion.

How data on student knowledge, skills, and professional dispositions is analyzed.
Student outcomes assessment findings are presented to the LIU Post Curriculum Committee
and also discussed during Department Meetings that are held monthly during the fall and
spring semesters. The entire full-time faculty are present at the meetings. The Curriculum
Committee reviews the recommendations that result from the outcomes assessment findings
and decides which recommendations are to be incorporated. All recommendations and results
are also discussed with the full department. Examples of recommendations include professors
providing more education about a certain topic in class or including a self-care assignment on
an ongoing basis in a class. The results of our ongoing OA processes are then reported to the
CEIT Dean’s office. They are also reviewed by the University’s Office of Assessment, which
provides commentary and ensures that our assessments meet regional accreditation standards
(Middle States Commission on Higher Education).
LIU has also instituted a practice of Academic Program Review, and the Department of
Counseling and Development will participate in this process. These reviews will occur every
three years and will assess:
1. the efficacy of the curriculum (including core offerings, significant service offerings,
and the co-curriculum) and student outcomes (including discussion of curriculum
alignment to curriculum-based guidelines within the discipline),
2. the use of evidence to assess strength of teaching and scholarship, and

CACREP, SECTION 4 | Revision, MAT 4-12-19

8

3. the relative health and effectiveness of a given unit (analysis of which includes
admissions, enrollment, and completion analysis),
4. the efficacy of the use of available resources and identification of needed areas of
support and development.
The process, consisting of a self-study, discussion of findings by faculty and administration,
review by the APR Committee, and the development of a plan of action, is designed to support
the educational mission of LIU. It will also serve to maintain the continued health and
effectiveness of the Department’s programs.
Regarding data on professional dispositions of students, problems in these areas are brought to
the attention of the Retention and Review Committee, and discussed at the Department Meeting
with the identity of the student masked for confidentiality. Please see Section 4.H of this report
for details about this process. Ongoing reviews of professional disposition via the Interim
Assessment are discussed at Departmental Meetings.
Faculty course evaluation results are reviewed by the Department of Counseling and
Development. The department examines the IAS aggregate data results and compares them with
results in both the larger College of Education, Information, and Technology and the university
as a whole. Individual instructors receive a report for each course at the end of each
term. Annual reports present results at the unit level (i.e., college, department), and as such are
distributed to deans or chairs. The reports include “average ratings by course level,” and are
intended to serve a formative purpose at the unit level. Summary reports for each course are
distributed to instructors based on results gathered from the IASystem, as well as chairs and
deans, by university administrators once the semester ends. The Adjunct Professor Coordinator
will discuss any deficits indicated on the reports with adjunct professors.
Alumni surveys results are discussed during the Department Meeting following the completion
of the survey. Areas of strength and weakness indicated by alumni surveys are addressed on an
ongoing basis at Departmental meetings, which are held monthly during the fall and spring
semesters. The entire full-time faculty are present at these meetings.

How data on student knowledge, skills and professional dispositions is used for curriculum and
program improvement.
Changes recommended as a result of assessment findings will be approved by the Curriculum
Committee and disseminated by the Department and implemented in the following semester. For
example, recommendations based on results from data in the Fall 2018 will be implemented in
the Spring 2019 semester. This process repeats itself each semester on an ongoing basis. We will
continuously evaluate ongoing changes made based on results from the semester before. Detailed
examples of how results are used to make programmatic changes are embedded in the
discussions of data in the “Assessment of Students” section (4.F-H) of this document.
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Some broad examples of how data and assessment findings from the CPCE have been used for
curriculum and program improvement include:
1. CPCE subscale area findings indicated a weakness was evidenced our students’ ability
to apply critical thinking skills to questions on the CPCE. More critical thinking exercises
have been introduced across the curriculum. Professors teaching EDC 676 stressed
theoretical underpinnings behind career theory with greater depth. This resulted in higher
CPCE scores in this core area.
2. CPCE scores were found to be lower than national norms. Changes were made in
courses (EDC 610, EDC 613, EDC 615, EDC 687) to improve critical thinking skills.
Quizzes were implemented through Pearson My Lab to allow students to individually
review their areas of strength and weakness, and for professors to be able to determine
mastery of knowledge related to CACREP standards relative to the course.
Systematic OA assessment continues to identify student learning weaknesses as well as strengths
in yearly reports to identify programmatic changes that can be implemented. The OA process has
successfully allowed the Department to evaluate a range of courses within the program. We
ensure that all courses are targeted over time to provide a broad range of information that directs
our efforts at programmatic improvement. The OA committee integrates the CACREP standards
with the OA process to maximize overall programmatic efficacy.
The section on “Assessment of Students” (4.F-H) that follows contains specific areas of
program improvement that have resulted from our internal OA process. (See Tables 7-8). Recent
programmatic recommendations that were sent to all faculty included:
CACREP Assessment recommendations based on results from Fall 2018 results:
-

-

-

-

Professors teaching EDC 610 (Psychopathology) highlight multicultural differences
in accessing resources during class lectures and provide examples to improve student
ability to address multicultural differences.
A self-care exercise should be continued in EDC 669 (Practicum) and the professor
needs to emphasize the means of self-care related physical, psychological, emotional,
spiritual areas of counselor health.
Professors teaching EDC 670 (Educational Tests & Measurements) are recommended
to go in greater depth during class lectures regarding: a) the purpose of the test; b) the
purpose and value of the test in relation to the overall assessment process; c) time of
administration, type of administration, i.e., individual, group, computer, selfadministered, etc.; d) required level of user competency; e) appropriate school grade
or client age; f) usefulness of manual in conjunction with any other material
considered to be relevant.
Professors teaching EDC 676 should go into greater depth during classroom lectures
about the ethical aspects related to career counseling.

Based on findings of our professional dispositions assessments, questions were added to the
Admissions Interview rubric to enhance the assessment of the professionalism of the potential
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student. Areas of focus include professional appearance, communication skills, interpersonal
skills, presentation of clinical or field specific content information, and quality of responses to
questions.
Faculty course evaluation results improve the program because they help to determine if a
faculty member is a good match for a class, or he or she might need to meet with another faculty
member who has more expertise and can guide that individual on how to improve their teaching.
The Departmental Chair will discuss with full-time professors any deficits indicated on their
course evaluations.
Alumni survey results give us a retrospective view of how well the program prepared graduates
for their professional lives. An example of how the data was used for programmatic
improvement involves a review of the alumni survey data that indicated students were not fully
aware of some departmental policies and procedures when they were students. As a result of this
finding, a new Retention and Remediation quiz (described above) was introduced to EDC 601
and 602 that involved the students fully reading the graduate student handbook.
4.B.2. The counselor education program faculty demonstrate the use of demographic and
other characteristics of applicants, students, and graduates to evaluate the program
objectives.
The LIU Graduate Admissions Staff compiles data of recent applicants and students that includes
demographic, academic, and GRE information. The LIU Admissions Graduate Admission Staff
review the results and decide what changes might be needed in recruitment, application, and
admission processes. The Department of Counseling and Development works to promote an
atmosphere of inclusivity within the program, while still recognizing the needs of the individual.
Students are encouraged to reach out to faculty for support. The Department works to actively
promote an inclusive atmosphere for all students. We are in the process of gathering the most
current demographic data that represent the changing demographics of the larger geographic area
as represented in our students. This is important because of the multicultural differences between
the Brentwood and LIU Post campuses.

4.B.3. The counselor education program faculty demonstrate the use of data from
systematic follow-up studies of graduates, site supervisors, and employers of program
graduates to evaluate the program objectives.

STUDIES OF GRADUATES
Description of data from and data collection procedures; how data is analyzed
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The Long Island University Counseling and Development Survey of LIU alumni asks questions
across the following domains: the academic unit, faculty and staff, professional practice,
counselor personal wellness and continued skill development, knowledge, skills, and awareness
of professional counseling identity and curriculum, and if applicable knowledge, skills, and
awareness of the school counseling specialty area. The results from each of these domains are
represented in Figures 1-6, below.
Of the surveys sent in May 2018, 31 recent graduates of the program responded. Two surveys
were not used because the information provided was incomplete. The total sample (n) was 29.
The survey used a five-point Likert scale (1=low, 2=fair, 3=average, 4=good, 5=excellent) to
measure the participant’s responses. For the alumni survey results, the Statistical Package for the
Social Sciences (SPSS) was used as a tool to synthesize and analyze the descriptive statistics.
(See Appendix A: Alumni Survey Department of Counseling and Development)
When examining the Academic Unit (see. Fig. 1), the overall mean of responses was 4.23,
indicating better than average on the Likert scale. As noted in 4.B.1, the findings suggested that
special attention needs to be given toward the academic appeals process and the policies for
student retention, remediation, and dismissal from the program. The means in these areas were
3.37 and 3.51, respectively.

The Academic Unit
5
4
3
2

4.2069

4.1724

4.4483

Professional
Organizations

Matriculation

4.6897
3.3793

3.5172

Academic Appeals

R and R

1
0
Mission Statement

Expectations

Student's Overall Familiarity
FIG. 1 THE ACADEMIC UNIT

When evaluating the faculty and staff of the Department of Counseling and Development, the
respondents indicated better than average satisfaction with the combined mean of the items =
4.39 (see Fig. 2). With regard to professional practice, the total mean was, 4.27 (see Fig 3.).
Counselor personal wellness and continued skill development yielded a total mean of 4.08 (see
Fig. 4.). The total mean for knowledge, skills, and awareness of professional counseling identity
and curriculum was 4.09 (see Fig. 5).
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Faculty and Staff
5
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Practices

x̅ = 4.39

FIG. 2. FACULTY AND STAFF

Professional Practice
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x̅ = 4.27

FIG. 3 PROFESSIONAL PRACTICE
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Counselor Personal Wellness and Skill Development
5

4

3

4.6552

4.3448

4.1724

3.7931

3.4483

2

1
Development of Knowledge of Self- Development of
Self-Care Plan
Care
Individual
Counseling Model

Professional
Development

Counseling Best
Practices

x̅ = 4.08

FIG. 4 COUNSELOR PERSONAL WELLNESS AND CONTINUED SKILL DEVELOPMENT

FIG. 5. KNOWLEDGE, SKILLS, AND AWARENESS OF PROFESSIONAL COUNSELING IDENTITY AND
CURRICULUM

For the school counseling specialty area (Fig. 6, below), the total combined mean was 3.67
indicating better than average self-efficacy. Self-efficacy in counselors-in-training is broadly
related to how the trainees perceive their skill set in relation to peers, engage within the
therapeutic relationship, and their overall sense of competency. As indicated in Fig. 6, the
lowest measure was exposure to P-12 Career Development Models with a mean of 3.08.

School Counseling
5
4
3
2

3.75

3.5

ASCA

SCO Models

4.08
3.33

3.08

4
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3.66

Roles

MDT

Medication
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0
P-12 Career

Consultations

P-12
Assessment

FIG. 6. SCHOOL COUNSELING
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In addition to asking alumni about their post-graduate perceptions of our programs and how well
those programs prepared them for their current careers, we also ask them to report on their
salaries as way of indicating whether they are sustaining themselves as professionals in their
fields. This assessment helps us to measure how well the department meets its objective to
prepare students to “competently apply the skills that they are taught in the graduate program.”
The survey respondents reported a beginning mean salary of approximately $38,000, upon
graduation from LIU. The respondent’s current mean salary is approximately $72,000, which
suggested an increase in gross pay of approximately 89%. An independent samples t-test
indicated that there is no significant different in the self-reported earnings between school
counseling and clinical mental health counseling graduates from our program.

Self-Reported Salary
80

DOLLARS IN THOURSANDS

70
60
50
40

72.64

30
20

38.22

10

0
Initial Salary

Current Salary

FIG. 7. SALARY SURVEY OF LIU DEPARTMENT OF COUNSELING & DEVELOPMENT GRADUATES

SPSS analyses examining the descriptive statistics and t tests also suggested that no significant
difference exists between school counseling and clinical mental health counseling graduates’
self-efficacy, p=.791. This is important to note because the data are suggesting that graduates,
indeterminate of the program of study, believe themselves to competent agents of change within
the context of the counseling relationship.
STUDIES OF SITE SUPERVISORS AND EMPLOYERS OF GRADUATES
The Department of Counseling and Development conducted an Employer Survey (see Appendix
B) in May 2018. The department’s secretary compiled a list of employers of recent graduates
and mailed the survey on behalf of the department. The survey obtained demographic
information of the respondents and the clientele they served; it also asked the employer to rate
their personal evaluation of the graduate’s knowledge and skills using a five-point Likert scale
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(1=low, 2=fair, 3=average, 4=good, 5=excellent). If applicable, the employer was asked to
answer ten specialty questions pertaining to the specialty area of school counseling. For the
following analyses, n=15.
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4.2
4.4667
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Q23
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Q26
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POSSIBLE RESPONSES

EMPLOYERS RANKING OF GRADUATES
KNOWLEDGE AND SKILLS

EMPLOYER REPORTED MEANS

FIG. 8. EMPLOYERS’ RANKING OF GRADUATES’ KNOWLEDGE AND SKILLS

Descriptive statistics were calculated and the means for each question are displayed in Fig. 8.
An analysis was conducted by computing a combined variable using the transform function in
SPSS, which indicated that employers view Long Island University (LIU) graduates’ knowledge
and skills well above average with x̅ = 4.6867. The following three questions denote the lowest
reported sample means within the survey:
1. Q7-Able to perform standardized testing, x̅=4.2.
2. Q14-Understands psychopharmacology and how psychotropic medications can affect
learning, behavior, and mood in children and adolescents, x̅=4.3333.
3. Q17-Aware of current labor market trends related to opportunities for practice in the
counseling profession, x̅=4.3846.

K N O W L E D G E S K I L L S A N D AWA R E N E S S O F S C H O O L
COUNSELING AREAS
Possible Responses

5
4

3
2

4.2

4

3.8

Q1

Q2

Q3

4

4

4.2

4.2

4.2

4

3.75

Q4

Q5

Q6

Q7

Q8

Q9

Q10

1
0
Employer Reported Means of Graduates

FIG. 9 EMPLOYER REPORTED MASTERY OF SCHOOL COUNSELING COMPETENCIES
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Descriptive statistics were calculated and the means for school counseling specific questions are
presented in Fig. 9. All employers rated graduates from LIU better than average with regard to
school specific knowledge, skills, and awareness, x̅= 4.035. The following two questions fall
below the threshold of “good” within the survey:
1. Q3-Aware of models of P-12 comprehensive career development, x̅=3.8.
2. Q10-Understands financial aid and the application process, x̅=3.75.
How data on graduates, site supervisors, and employers is used for curriculum and program
improvement.
Based on the above findings, the Department currently is implementing the following changes:
1. Students currently enrolled in EDC 601 and EDC 602 (Introduction to School Counseling
and Clinical Mental Health Counseling, respectively) are required to take a quiz (see
Appendix B) that includes aspects of professional ethics and pertinent components of our
Graduate Handbook. Based on the alumni responses indicating incomplete understanding of
the Department’s processes for academic appeal, retention, and review, a few quiz questions
will now be required to specifically assess student understanding of those processes.
Furthermore, while students currently sign an affidavit as verification that they have read the
Graduate Handbook in its entirety, an added statement to that affidavit will now clearly
outline student responsibility to understand the processes of academic appeals and retention
and review.
2. Though school counseling alumni indicated a better than average sense of self-efficacy
overall, there are some areas in need of improvement. In the employer survey response,
immediate changes are being made both to the College Admissions and Career Development
Courses. By adding the MyLab component through Pearson, instructors teaching Career
Development moving forward will be able to assess students in various areas of knowledge
and skill development throughout the semester. In addition, we are currently moving from a
48 credit to a 60 credit school counseling program as required both by CACREP and the
NYSED. As part of this change, we are developing a course, “School Counseling:
Leadership, Advocacy, and Consultation.” This course will address several core aspects of a
professional school counselor’s identity working within a team-based framework.
3. The Department has used information from alumni surveys to inform programmatic change.
Career Development Models, specifically related to analysis, synthesis, and application in the
profession of school counseling, are now addressed across multiple courses (e.g. EDC 602,
EDC 690, EDC 691), in addition to the models that are currently covered in EDC 676.
4. Aspects of counselor self-care relevant to professional competence are being further assessed
in both our school counseling and mental health counseling programs. As part of our
ongoing Outcomes Assessment (OA) program, students enrolled in the practicum course are
being assessed not only on their understanding of current models of counselor self-care, but
on how their own practices or lack of meaningful self-care practice could impact their
professional functioning. The American Counseling Association’s (ACA) Code of Ethics
and Standards of Practice (2014), assert that it is an ethical obligation to remain mindful of
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self-care practices and how lack of self-care can lead to compassion fatigue and burnout,
ultimately causing therapeutic harm. Assessing continued self-care through our Alumni
Survey has shown that our graduates are transferring skills from the classroom and into the
workplace environment ultimately leading to better therapeutic outcomes.
5. Based on Q10 findings, a guest speaker from the Financial Aid Office at LIU will now be a
required component of the College Admissions Course. Each semester the faculty member
teaching the course will work with the Financial Aid Office to find an agreed upon date, that
corresponds with the material being covered to augment the student’s understanding of realworld application. The presentation offered by the Financial Aid Office will include current
aid options that are available to students, such as loan, grant and scholarship-based monies.
A class discussion among the school counseling students will be constructed to assess
synthesis of the material presented, and students will be asked to critically assess how best to
inform their future students and assist them in applying for these options. An Adobe Connect
recorded option for this presentation is also being developed but would need to be regularly
revised to remain current. The video might be further used in the Career Development
course (EDC 676) to reinforce students understanding of the link between aid for college
education and discussion of comprehensive models of P-12 Career Development.
6. Based on Q3, we are making significant changes to the Career Development course. At
present, our students are exposed to the academic or knowledge-based aspects of career
development. This is critical both in light of the need to have a strong foundation from
which to implement a career development program, and to successfully pass the CPCE.
However, employer responses clearly indicate a weaker than desired ability to meaningfully
translate that knowledge base into comprehensive models of P-12 career development. We
will be requiring that instructors teaching this course incorporate a number of discussions
about current P-12 comprehensive career development models immediately. This is to be
done based on their own, current experiences as school counselors or through collaboration
with current school counselors who are engaged in the implementation of a comprehensive
P-12 career development model. Furthermore, MyLab from Pearson is being integrated into
all Career Development classes moving forward. This online, data driven tool will assist
instructors in meaningfully assessing student acquisition of knowledge and ability to
meaningfully translate that knowledge into program development and implementation, which
includes but is not limited to comprehensive P-12 career development models. Instructors
are being asked to incorporate videos, guest speakers and other medium to ensure the
meaningful and practical translation of theory and knowledge into action. The November
2018 CPCE results showed a greater mastery of material.
7. Even though graduates were rated above average on their ability to perform standardized
testing, this skill usually falls outside of the scope of practice for both school and clinical
mental health counselors within the State of New York. While Master’s level Licensed
Mental Health Counselors (LMHC) are able to utilize Level A and B assessments, the
licensed clinician is only able to assess, not diagnose, per the New York State Office of the
Professions. Moreover, if the findings of the assessment conclude that further evaluation is
warranted with a Level C assessment, this would fall beyond the Master’s level LMHC’s
scope of practice—requiring a licensed individual with a terminal degree (e.g. Ph.D., Ed.D.,
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Psy.D.). Within the school setting, assessment practices have historically been under the
scope of the School Psychologist and School Social Worker. In addition, understanding the
use of psychopharmacology and psychotropic medications in children and adolescents (Q14)
is setting specific, and this knowledge usually entails being a part of an interdisciplinary
treatment team. While prescription privileges fall outside the scope of practice for both
LMHCs and School Counselors, it is prudent for counselors-in-training to understand the
pharmacokinetics of psychotropic medication and how that can impact behavior/emotions,
interpersonal relationships, and their client’s world of work. In an effort to continue to strive
for mastery, psychopharmacology will be explored in both EDC 608 and EDC 611. Q17 is
addressed thoroughly within Career Development (EDC 676) through the use didactic
instruction, group work, and individual presentations.

4.C. Counselor education program faculty provide evidence of the use of program
evaluation data to inform program modifications.
Evidence of how program evaluation data has been used to inform modifications to the Clinical
Mental Health Counseling M.S. and School Counselor M.S. programs is incorporated into the
discussion of section 4.B.1. (How data on student knowledge, skills and professional dispositions
is used for curriculum and program improvement). Additionally, a description of program
modifications made as a result of student learning data is included in the discussion of
“Assessment of Students” (4.F-H), particularly in Tables 7-8.
In general, program evaluation data findings are discussed with the full faculty during
departmental meetings held monthly during the fall and spring semesters and recommendations
for program modifications are presented to the Curriculum Committee and full-time faculty. The
Department Chair sends out emails during the Fall semester to all full-time and adjunct
professors advising them to incorporate the recommendations and assignments.

4.D. Counselor education program faculty disseminate an annual report that includes, by
program level, (1) a summary of the program evaluation results, (2) subsequent program
modifications, and (3) any other substantial program changes. The report is published on
the program website in an easily accessible location, and students currently in the program,
program faculty, institutional administrators, and personnel in cooperating agencies (e.g.,
employers, site supervisors) are notified that the report is available.
The Department of Counseling and Development produces an annual report on the state of its
program through the LIU Outcomes Assessment process. The OA process includes both an
overall three-year assessment plan and an annual data collection report that is developed for
each program in a department. The Office of Assessment maintains a repository of these
documents on LIUShare, the University’s collaborative platform. The Department of
Counseling and Development includes in these reports a review of CPCE findings and a
separate review of a Departmental CACREP standards review. Each year, the Phase I and
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Phase II reports offer meticulous detail regarding outcomes we are currently assessing, how we
assess them, what the results were, and how we interpret those results. This method of annual
self-reporting has been in place for over ten years and has proven highly effective in helping
the department to maintain a clear picture of the health of the program and how well our
students are meeting expectations in the CAPREP Eight Core Areas as well as our own
programmatic objectives. In addition to the annual OA report that is required by LIU, we take
stock of our programs every three years through a 3-Year Plan of assessment (described briefly
at the beginning of Section 4). For the three-year plan, program faculty review all goals and
objectives for the program, discuss the alignment of the goals and objectives to the program’s
mission, demonstrate how learning of goals/objectives is accomplished across the program via
a curriculum map, and specify which objectives would be assessed within the next three-year
cycle and why. The most recent annual OA reports and the most recent 3-Year Plan for the
Department are located on the departmental website:
3-Year Plans:
Three Year Plan 2018-2021 SCO
Three Year Plan 2018-2021 CMHC
Three Year Plan 2015-2018
Three Year Plan 2012-2015
OA Annual Reports, Phase I (planning):
2019-2020 Phase I SCO OA C & D
Counseling MS AY 19-20 OA P1 CMHC
OA Annual Reports, Phase II (analysis and interpretation):
2018-2019 Phase II annual data report CMHC
2018-2019 Phase II annual data report SCO
2016-2017 Phase II annual data report
OA Annual Report Recommendations:
Attachments/Recommendations based on Fall 2018 results.docx
Fall 2018 CPCE Assessment and Recommendations Report

4.E. Counselor education program faculty must annually post on the program’s website in
an easily accessible location the following specific information for each entry-level specialty
area and doctoral program: (1) the number of graduates for the past academic year, (2)
pass rates on credentialing examinations, (3) completion rates, and (4) job placement rates.
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Information regarding these programmatic outcomes is posted on the Department of Counseling
and Development website, under the “Accreditations” tab here. They are also listed below:

Graduates
LIU Brentwood
Program Jan
2016
CMHC
15
SC
2
Total
17

May
2016
4
19
23

Sept
2016
1
0
1

Jan
2017
6
9
15

May
2017
2
21
23

Sept
2017
0
0
0

Jan
2018
8
4
12

May
2018
9
17
26

Sept
2018
3
0
3

Total

Jan
2018
8
4
12

May
2018
4
19
23

Sept
2018
11
1
12

Total

48
72
120

LIU Post
Program Jan
2016
CMHC
12
SC
4
Total
16

May
2016
6
23
29

Sept
2016
10
0
10

Jan
2017
14
8
22

May
2017
5
11
16

Sept
2017
6
1
7

76
71
147



LIU Post/LIU Brentwood Combined
Program
CMHC
SC
Total





Jan
2016
27
6
33

May
2016
10
42
52

Sept
2016
11
0
11

Jan
2017
20
17
37

May
2017
7
32
39

Sept
2017
6
1
7

Jan
2018
16
8
24

May
2018
13
36
49

Sept
2018
14
1
15

Total
124
143
267

Completion rate of our student is 98%
Licensure rate is 54% for MHC, and Certification rate for SC is 100%
Job placement rate for MHC is 45%, and SC is 35%

ASSESSMENT OF STUDENTS
4.F. The counselor education program faculty systematically assesses each student’s
progress throughout the program by examining student learning in relation to a
combination of knowledge and skills. The assessment process includes the following:
4.F.1. Identification of key performance indicators of student learning in each of the
eight core areas and in each student’s respective specialty area(s) (for doctoral
programs, each of the five doctoral core areas).
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The Department of Counseling and Development systematically assesses each student’s progress
throughout its individual programs. We examine student learning in relation CACREP’s Eight
Core Areas and to our own departmental and programmatic learning goals.
The key performance indicators that we assess in relation to CACREP’s Eight Core Areas and by
specialization (CMHC or SCO) are detailed in the LIU CACREP Matrix of Assessments
(Appendix X). Key performance indicators that we assess in relation to our internal departmental
and programmatic goals are indicated in Tables 3-5 in the section on “Evaluation of the
Program.” Key performance indicators are the outcomes that we assess annually and are
available in the Outcomes Assessment reports.

4.F.2. Measurement of student learning conducted via multiple measures and over multiple
points in time.
Each of the Eight Core Areas and specialty standards related to student learning are assessed via
multiple measures and over multiple points in time throughout the two years typically needed to
complete the programs for full-time students. Indirect and direct assessment tools are used. An
example of an indirect measure is the CPCE. Direct measures include internship supervisor
rubrics and in-class or out-of-class assignments graded by the professor via rubric. These
measures include numerous formative assessments:
a. in-class and out-of-class assessments through the use of assignments and tests that
start in the student’s first semester.
b. administration of the CPCE which is administered in the semester prior to graduation
c. practicum/internship supervisor ratings. The practicum supervisor rating is conducted
in the second semester for full-time students. Internship supervisor ratings are conducted
in semesters 3 and 4 for full-time students.
As indicated by the LIU CACREP Matrix of Assessments (Appendix X) and Tables 3-5, our
measurements of student learning are conducted through multiple measures and over multiple
points in time.
The CPCE, administered twice a year, is described in the previous section on “Evaluation of the
Program.” It is used for both programmatic improvement and for the assessment of student
learning in CACREP’s Eight Core Areas. Our most recent CPCE results may be found here:
November, 2018 CPCE results
July, 2018 CPCE results

TABLE 6: LIU NOVEMBER 2018 CPCE RESULTS AS COMPARED TO THE OVERALL NATIONAL
RESULTS WITH THE MEAN DIFFERENCE PRESENTED

Section

n

Mean

n

Mean Difference
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C1: Human Growth and Development
C2: Social and Cultural Diversity
C3: Helping Relationships
C4: Group Work
C5: Career Development
C6: Assessment
C7: Research and Program Evaluation
C8: Professional Orientation and Ethical Practice
Total

37
37
37
37
37
37
37
37
37

10.9
9.1
10.9
8.8
8.9
9.9
10.1
8.9
77.5

928
928
928
928
928
928
928
928
928

11.4
9.9
12.1
10.9
9.2
10.6
10.9
11.0
86.0

-0.5
-0.8
-1.2
-2.1
-0.3
-0.7
-0.8
-2.1
-8.5

The department aims to meet the Eight Core Standards of CACREP, and to align some key
CACREP standards using LIU Post Outcomes Assessment practices. This internal OA process
consists of ongoing indirect and direct assessment measures that are conducted during both the
fall and spring semesters. We make sure that our internal goals are well integrated with those of
CACREP so that our outcomes assessment measures evaluate student learning in relation to our
programmatic mission and to the Eight Core Areas. The goals that were chosen for OA reflect
core concepts that are central to the development of the counselor, and were stressed during our
last CACREP visit. It is key for our students to understand assessment strategies, self-care
strategies, ethical principles, group dynamics, and to be able to draw upon and integrate
resources within the larger community framework. Applying a multicultural perspective is
necessary to treat the ever changing population. The courses chosen for assessment reflect
learning objectives aligned with CACREP, and will provide the program with key data for the
next visit. Also, the courses chosen reflect key points in the program where mastery of the goals
and learning objectives is reflected.
The measures assess student learning across the Eight CACREP areas as well as specialization
areas. Approximately 12 – 15 measures are used per year and are listed in the LIU CACREP
Matrix of Assessments (Appendix X). They include:
a) Rubrics to be completed by Internship Supervisors related to areas of specific
assessment (i.e. EDC 690 and 683: SCO and CMHC Internship Class Assess
Knowledge and Application of Social and Cultural Diversity Concepts
b) In class and at-home assignments (e.g., EDC 669: Practicum Self-Care Assignment)
c) Pearson My Lab Quizzes (EDC 676: Career Development)
Online quizzes taken through the Pearson My Lab link that can be reached directly
through Blackboard provide immediate student feedback about their performance on
course questions. Each question is linked to the relevant CACREP standard.
4.F.3. Review or analysis of data.
CPCE results are examined to look at the greatest points of weakness as compared to the national
means. Interpretations of significant CPCE results include:
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a. CPCE subscale area findings indicate that a weakness was evidenced in our students’
ability to apply critical thinking skills to questions on the exam.
b. CPCE scores were found to be lower than national norms as noted in Table 6. Helping
Relationships, Group Work, and Professional Orientation and Ethical Practice were found
to most lag behind the national means.
c. Changes have been introduced to courses in a graduated manner over time since 2014
(i.e. EDC 601, EDC 602, EDC 610, EDC 613, EDC 615, EDC 687) to improve critical
thinking skills. Assignments were added that not only assess the student’s ability to
retrieve information but to also apply the information. For example, a research paper
assignment was added to EDC 610. Students must report on a specific disorder by
integrating DSM-5 criteria as well as two contributing theories (i.e. CBT,
Psychodynamic) of how the disorder may develop and describing two different types of
treatments (i.e. CBT, Family Therapy).
All professors teaching courses that have been chosen to conduct Outcomes Assessment are
emailed prior to the start of each semester. The designated assignment (measure) is attached
along with instructions. An excel spreadsheet is emailed to professors at approximately week 9
in the semester to remind them of the assignments. Professors enter the results of each student
anonymously into the spreadsheet and email that spreadsheet to Dr. Keefe-Cooperman
(Outcomes Assessment Chairperson) and the Departmental Secretary is cc’d. Professors using
Pearson My Lab access the results at the end of the semester and email them.
The excel spreadsheet results are compiled by the Office of Assessment. Analysis of results is
then conducted and a breakdown is compiled by total score, by SCO or CMHC, and by campus
(Brentwood and Post). Pearson My Lab results are examined to see strengths and weaknesses
related to the CACREP standard assessed. The Phase II Report during the Year 3 Cycle involves
cumulative changes in teaching and learning. All OA changes based on data are listed in Tables
7-8 in the section on “Assessment of Students.” The OA and CACREP departmental findings
were shared with all faculty on an ongoing basis.
The Department continues to realize that critical thinking skills need to be developed and applied
to counseling theories and applied self-care strategies, APA style implementation, and the
mastery and application of the objectives reflected within the CACREP standards.
TABLE 7: FALL 2018 CMHC CUMULATIVE CHANGES IN TEACHING AND LEARNING
THE GOAL/OBJECTIVE
ASSESSED
Students demonstrate self-care
strategies appropriate to the
counselor role (CACREP Section II:
Prof Identity.G.1.d) (CACREP 2016
Section 2: Professional Counseling
Identity: F.1 (Professional
Counseling Orientation and Ethical
Practice).l(L) (self-care strategies
appropriate to the counselor role).

THE KEY FINDING(S)
LEADING TO EACH
CHANGE
The Self-Care Assessment
Worksheet (EDC 669) helps
the Department meet
CACREP standards as well as
encouraging students to
incorporate self-care strategies
in graduate school that can
carry over to their professional
careers after graduation.

THE ACTUAL CHANGE(S) IMPLEMENTED
(WITH AN EFFECTIVE DATE FOR EACH)
The Self-Care Assessment Worksheet assignment
will continue to be conducted in EDC 669 as of
Spring 2019 and thereafter.

The Department has
implemented critical thinking
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Demonstrate an understanding of
ethical standards of professional
organizations and credentialing
bodies, and applications of ethical
and legal considerations in
professional counseling (CACREP
Section II: Prof Identity G.1.j.)
(CACREP 2016 Section 2:
Professional Counseling Identity: F.1
(Professional Counseling Orientation
and Ethical Practice). (i.e. ethical
standards of professional counseling
organizations and credentialing
bodies, and applications of ethical
and legal considerations in
professional counseling)

skills exercises to encourage
self-care strategies and
counseling theories. We have
also addressed this by
introducing critical thinking
tasks across classes in the past
and will continue to do so.

An email was sent to professors teaching EDC 615
during the Fall 2018 semester to inform them of the
OA results so that this critical thinking skills related
to self-care strategies using a counseling theory can
be addressed.

Overall, students
demonstrated an
understanding of ethical
standards of professional
organizations and
credentialing bodies, and
applications of ethical and
legal considerations in
professional counseling in
EDC 702, 676 and 668.

EDC 676 professors have been emailed the results of
the OA findings during the Fall 2018 semester so as
to reinforce their high level of teaching. No changes
needed. The professors will continue to assess
students’ understanding of ethical standards of
professional organizations and credentialing bodies
each semester.

However, APA style has not
fully been mastered.
Goal: Demonstrate an
understanding of content knowledge
needed for the Clinical Mental
Health Counseling field.

A relative weakness was noted
related to mastery of the
theoretical foundations of
group counseling. (3.65 out of
a possible 4) in EDC 687.

Objective:
Demonstrate an understanding of
the principles of group dynamics,
including group process
components, developmental stage
theories, group members’ roles and
behaviors, and therapeutic factors of
group work

Goal: Demonstrate an
understanding of content knowledge
needed for the Clinical Mental
Health Counseling field

The OA findings have been shared with the
professors who regularly teach EDC 702 and 668.
Positive feedback will help continue to motivate the
professors.

Professors are being encouraged to pay greater
attention to teaching about APA style and reference
the LIU libguides on Blackboard for easy access for
students. The LIU Post libguide at
http://liu.cwp.libguides.com/APAstyle has been
shared in class by all professors starting Fall 2018
and in continuing semesters.
The EDC 687 professor will pay greater attention to
the theories of group counseling in class and will
hold class discussions in class starting Fall 2017 and
continuing each semester.
The EDC 687 professor will stress to students in
class that factors related to multicultural/sexual
orientation/religion factors may present differently in
members in various settings. In class exercises will
be conducted to apply critical thinking skills.
Professors teaching EDC 613 (Diversity) and EDC
669 (Practicum) will also focus on how these factors
may vary in different group settings starting Fall
2017 and continuing each semester afterwards.

A relative weakness was noted
related to regular attendance
of students in the group class
experience. (2.69 out of a
possible 3) in EDC 687.

Students will be encouraged to not miss class, and
this was emphasized to a greater level by the EDC
687 professor starting Fall 2017 and continuing each
semester afterwards. Missing group members can
disrupt the group therapy process.

Students demonstrated a
relative weakness in their
ability to differentiate within
the referral process based on

The EDC 601 professors provided different case
examples in the classroom setting so as to expand the
students’ ability to critically think about differences
in the referral process dependent on the need of the
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CMHC Objective: Students
demonstrate knowledge of
information regarding community
resources to make appropriate
referrals

Goal: Demonstrate an
understanding of psychopathology
and the identification, diagnosis and
treatment of mental disorders.
Objective: Demonstrate knowledge
of the theories underlying mental
disorder identification and
classification and the ability to
meaningfully utilize patient
diagnosis in goal and treatment
selection and implementation.

the individual/family and
community resources.

The EDC 684 professors demonstrated an example
of making an actual referral in class starting Fall
2017 and continuing afterwards for each semester.
Critical thinking skills are an
area of relative weakness for
students. This difficulty
manifests in applying
knowledge, such as applying
the criterion needed for a
diagnosis. Mastering and
applying theories of
counseling is an area of
relative weakness for students.
Greater mastery is shown for
knowledge that is more
concrete, such as determining
goals to be set and actions
taken.

Students show some relative
difficulties with critical
thinking skills as applied to
identifying criteria for
diagnosis and theories, as well
as treatment. Students master
the material in class, but it
may be more rote
memorization rather than
being able to critically think
through knowledge of theories
underlying mental disorders,
and using diagnosis to guide
treatment.
Goal: Demonstrate an
understanding of the tenets of social
and cultural diversity and their
implications for counseling.
Objective: Demonstrate the ability
to meaningfully apply a
multicultural counseling perspective
with clients/students.

individual/family and community resources starting
Fall 2017 and will continue each semester
afterwards.

Students were able to
adequately identify biases,
aspects about quality of client
care, and multiple ways to
advocate for clients. Students
had greater difficulty (24.4%
somewhat below or below
standards) with identifying
issues related to selfawareness that might come up
as a CMHC.

EDC 610: An additional paper was added to the
course in Fall 2015 that focused on the DSM-5
diagnostic criteria and application of critical thinking
skills in the area of psychopathology. Students have to
apply two counseling theories to explain the
development of the mental health disorder they are
writing about, and then also apply two theoretical
treatment strategies (i.e. CBT, DBT, psychodynamic,
etc.) These results show the ongoing need for this
paper. Implementation of interventions in treatment
was also part of the paper. This addressed the deficit
in the area of critical thinking skills, lack of adequate
knowledge of implementation based on assessment,
and diagnosis. Professors have since reported greater
mastery of critical thinking skills as applied to
diagnosis development and application.

EDC 614: An additional paper was added in Spring
2017 that focuses on the DSM-5 diagnostic criteria
and application of critical thinking skills in the area of
human development. Implementation of interventions
in treatment was also part of the paper.

EDC 613 is a Diversity course, and professors began
focusing on increasing self-awareness through
reflection exercises during Spring 2017 and onwards.
Additionally, professors applied multiculturalism
theory to real world examples as examples of critical
thinking. This will be an area of assessment to be
measured in an upcoming semester.

Students were rated as
proficient by Internship
supervisors in their ability to
meaningfully apply a
multicultural perspective with
clients/students.
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TABLE 8: FALL 2018 SCO CUMULATIVE CHANGES IN TEACHING AND LEARNING
THE GOAL/OBJECTIVE
ASSESSED
Students demonstrate self-care
strategies appropriate to the
counselor role (CACREP Section
II: Prof Identity.G.1.d) (CACREP
2016 Section 2: Professional
Counseling Identity: F.1
(Professional Counseling
Orientation and Ethical Practice).
(L) (self-care strategies appropriate
to the counselor role).

THE KEY FINDING(S)
LEADING TO EACH
CHANGE
The Self-Care Assessment
Worksheet (EDC 669) helps
the Department meet CACREP
standards as well as
encouraging students to
incorporate self-care strategies
in graduate school that can
carry over to their professional
careers after graduation.
The school counseling students
have historically had
somewhat more difficulty
applying counseling theories.
We believe school counseling
students may not understand
the importance of counseling
theories in the school setting at
times. Also, the current finding
is an extension of that ongoing
issue and appears related to
critical thinking skills not
being thoroughly taught during
the undergraduate and K-12
experience. The Department
has recognized and
implemented critical thinking
skills exercises to encourage
self-care strategies and
counseling theories. We have
also addressed this by
introducing critical thinking
tasks across classes in the past
and will continue to do so.

Demonstrate an understanding of
ethical standards of professional
organizations and credentialing
bodies, and applications of ethical
and legal considerations in
professional counseling (CACREP
Section II: Prof Identity G.1.j.)
(CACREP 2016 Section 2:
Professional Counseling Identity: F.1
(Professional Counseling Orientation
and Ethical Practice).i.e. (ethical
standards of professional counseling
organizations and credentialing
bodies, and applications of ethical
and legal considerations in
professional counseling)

Overall, students demonstrated
an understanding of ethical
standards of professional
organizations and credentialing
bodies, and applications of
ethical and legal considerations
in professional counseling in
EDC 702, 676 and 668.

THE ACTUAL CHANGE(S) IMPLEMENTED
(WITH AN EFFECTIVE DATE FOR EACH)
The Self-Care Assessment Worksheet assignment
will continue to be conducted in EDC 669 as of
Spring 2019 and thereafter.

An email was sent to professors teaching EDC 615
during the Fall 2018 semester to inform them of the
OA results so that this critical thinking skills related
to self-care strategies using a counseling theory can
be addressed.

EDC 676 professors have been emailed the results of
the OA findings during the Fall 2018 semester so as
to reinforce their high level of teaching. No changes
needed. The professors will continue to assess
students’ understanding of ethical standards of
professional organizations and credentialing bodies
each semester.
The OA findings have been shared with the
professors who regularly teach EDC 702 and 668.
Positive feedback will help continue to motivate the
professors.

APA style has not fully been
mastered.

Professors are being encouraged to pay greater
attention to teaching about APA style and reference
the LIU libguides on Blackboard for easy access for
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students. The LIU Post libguide at
http://liu.cwp.libguides.com/APAstyle is being
shared in class by all professors starting Fall 2018
and in continuing semesters.

Goal: Demonstrate an
understanding of content
knowledge needed for the School
Counseling field.

A relative weakness was noted
related to mastery of the
theoretical foundations of
group counseling. (3.65 out of
a possible 4) in EDC 687.

Objective: Demonstrate an
understanding of the principles of
group dynamics, including group
process components, developmental
stage theories, group members’
roles and behaviors, and therapeutic
factors of group work
A relative weakness was noted
related to regular attendance of
students in the group class
experience. (2.69 out of a
possible 3) in EDC 687.

Goal: Demonstrate an
understanding of content
knowledge needed for the School
Counseling field

No significant findings

Objective: Students locate
resources in the community that can
be used in the school to improve
student achievement and success.
Goal: Demonstrate an
understanding of psychopathology
and the identification, diagnosis and
treatment of mental disorders.
Objective: Demonstrate knowledge
of the theories underlying mental
disorder identification and
classification and the ability to
meaningfully utilize patient
diagnosis in goal and treatment
selection and implementation.

The EDC 687 professor will pay greater attention to
the theories of group counseling in class and will
hold class discussions in class starting Fall 2017 and
continuing each semester. Scores on the CPCE
improved the following semester related to this area,
but then decreased again over time. This was evident
in the Spring 2019 results. We are continuing to
follow up with professors to introduce the theories.

Students were encouraged to not miss class, and this
was emphasized to a greater level by the EDC 687
professor starting Fall 2017 and continuing each
semester afterwards.
The EDC 687professor will stress to students in
class that factors related to multicultural/sexual
orientation/religion factors may present differently
in members in various settings. In class exercises
will be conducted to apply critical thinking skills.
Professors teaching EDC 613 (Diversity) and EDC
669 (Practicum) will also focus on how these factors
may vary in different group settings starting Fall
2017 and continuing each semester afterwards.
The EDC 601 and 602 professors provided different
case examples in the classroom setting so as to
expand the students’ ability to critically think about
differences in the referral process dependent on the
need of the individual/family and community
resources starting Fall 2017 and will continue each
semester afterwards.
The EDC 691 and 684 professors demonstrated an
example of making an actual referral in class starting
Fall 2017 and continuing afterwards for each
semester.

Critical thinking skills are an
area of relative weakness for
students. This difficulty
manifests in applying
knowledge, such as applying
the criterion needed for a
diagnosis. Mastering and
applying theories of counseling
is an area of relative weakness
for students. Greater mastery is
shown for knowledge that is
more concrete, such as
determining goals to be set and
actions taken.

EDC 610: An additional paper was added to the
course in Fall 2015 that focused on the DSM-5
diagnostic criteria and application of critical thinking
skills in the area of psychopathology. Students need
to apply two theoretical rationales for the
development of the identified mental health disorder
that they focus on, and also provide two theoretically
based forms of treatment. These results show the
ongoing need for this paper. Implementation of
interventions in treatment was also part of the paper.
This addressed the deficit in the area of critical
thinking skills, lack of adequate knowledge of
implementation based on assessment, and diagnosis.
Professors have since reported greater mastery of
critical thinking skills as applied to diagnosis
development and application.
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Students show some relative
difficulties with critical
thinking skills as applied to
identifying criteria for
diagnosis and theories, as well
as treatment. Students master
the material in class, but it may
be more rote memorization
rather than being able to
critically think through
knowledge of theories
underlying mental disorders,
and using diagnosis to guide
treatment.
Goal: Demonstrate an
understanding of the tenets of social
and cultural diversity and their
implications for counseling.
Objective: Demonstrate the ability
to meaningfully apply a
multicultural counseling
perspective with clients/students.

Students were able to
adequately identify biases,
aspects about quality of client
care, and multiple ways to
advocate for clients. Students
had greater difficulty (24.4%
somewhat below or below
standards) with identifying
issues related to self-awareness
that might arise.
Students were rated as
proficient by Internship
supervisors in their ability to
meaningfully apply a
multicultural perspective with
clients/students.

EDC 614: An additional paper was added in Spring
2017 that focuses on the DSM-5 diagnostic criteria
and application of critical thinking skills in the area of
human development. Implementation of interventions
in treatment was also part of the paper. This will be
measured in a future OA cycle to assess ongoing
success.

EDC 613 is a Diversity course, and professors began
focusing on increasing self-awareness through
reflection exercises during Spring 2017.
Additionally, professors applied multiculturalism
theory to real world examples as an example of
critical thinking. This will be an area of assessment
to be measured in an upcoming semester.

4.G. The counselor education program faculty systematically assesses each student’s
professional dispositions throughout the program. The assessment process includes the
following:
Standards for professional behavior are described in the Department’s Graduate Handbook (p.
7), which all students are required to read. The Graduate Handbook also states that the
Department’s programs and policies adhere to the American Counseling Association’s Code of
Ethics and Standards of Practice. Methods of assessment of students’ professional dispositions
have been described and discussed in section 4.B.1. In addition, a summary of these assessments
and how they are used follows:
(1) identification of key professional dispositions.
a. Interview, Pre-Practicum, Interim Assessment, Practicum, Internship-CMHC, and
Internship-SCO rubrics have been developed using the CACREP standards to
assess key factors related to the professional disposition of students.
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(2) measurement of student professional dispositions over multiple points in time:
a. Students are interviewed by a member of the departmental full-time faculty after
being referred by the Office of Admissions if they meet the preliminary
requirements for admission. An interview rubric is used and becomes part of the
student’s file.
b. An Interim Assessment is performed by the faculty advisor for his/her students
after 12 credits. Such an assessment allows for the examination of the student’s
progress and achievement and identifies any areas of concern relative to the
appropriateness of the progress for the student.
c. Students are assessed by practicum/internship supervisors at the end of each
experience using an evaluation form (Practicum Supervisor Evaluation form)
(Internship Supervisor Evaluation Form-SCO and Internship Supervisor
Evaluation Form-CMHC).
d. Professors monitor student progress throughout the semester and assign a grade
based on the internship supervisor's rating form combined with the student's
performance within class.
e. Students fill out a rubric assessing the efficacy of core courses in preparing them
for their clinical/school experiences.
f. EDC 668 and EDC 669 professors fill out a rubric assessing the acquisition and
mastery of counseling skills.
(3) review or analysis of data.
a. Assessments remain part of the student’s departmental file. Review and
analysis of key individual or aggregate data is discussed at regular faculty
meetings or via email as needed.
4.H. The counselor education program faculty has a systematic process in place for the use
of individual student assessment data in relation to retention, remediation, and dismissal.
Policies for student retention and review are clearly explained in the Department’s Graduate
Handbook (40-41). As our OA reports and the LIU CACREP Matrix of Assessments (Appendix
X) indicate, our counseling students undergo multiple intensive assessments as they progress
through the programs. While we consider the results of these assessments in the aggregate to
inform programmatic decision-making, the results of individual student assessments
(coursework, internship performance, exams results, etc.), help us to monitor a student’s personal
progress through the programs. Students who fall below a 3.0 GPA or who have more than two
grades of a B- or below are referred to the Student Retention and Review Committee. The
committee consists of three faculty members who make a determination as to whether the student
will continue with the program or be dismissed.
Students come to the attention of the Retention and Review Committee based on a referral from
a professor, dismissal from a practicum or internship site, or unsatisfactory grades. It is expected
that the referring professor would have tried to help the student academically or in terms of
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professional development before this point. Care is also taken during the Retention and Review
process for the committee to meet with the student in order to understand the situation from the
student’s point of view. Many situations are improved based on meetings with the Retention and
Review committee because the committee takes a proactive approach to helping students
continue in their professional development after addressing the difficulty that brought their
situation to the attention of the committee.

EVALUATION OF FACULTY AND SUPERVISORS
4.I. Written procedures for administering the process for student evaluations of faculty are
available to the counselor education program faculty.
As described in Section 4.B.1, LIU conducts faculty course evaluations using the University of
Washington’s Instructional Assessment System. Procedures for administering the evaluations
and using the resulting data are explained in that section. All faculty are evaluated for each class
and each semester. This is part of the Collective Bargaining Agreement. Every packet of faculty
course evaluations includes a detailed instruction procedural sheet for the student who is in
charge of collecting the evaluations and returning them to the university.
4.J. Students have regular, systematic opportunities to formally evaluate counselor
education program faculty.
The IASystem allows students to have protocols in place to evaluate their professors. Students
complete the Likert rating scales and also have an opportunity to write in comments. Care is
taken to understand how the program can improve based on the student evaluations. Student
input is valued as a form of programmatic guidance.
4.K. Students have regular, systematic opportunities to formally evaluate practicum and
internship supervisors.
The student is asked to evaluate the site placement at the end of each semester of practicum or
internship in terms of its appropriateness for future placement (Site Placement Rating Form).
Students also meet weekly as part of the practicum or internship class with their professor. The
student has availability each week in class, or by contacting the professor via email or phone, to
discuss any matter related to the practicum or internship supervisor.
The site placement rating form allows students to evaluate their practicum and internship
supervisors. Students complete the Likert rating scales and also have an opportunity to write in
comments. The site feedback forms are available for review by all students and faculty, and
provide input from the student’s perspective about the site. This allows future students to gain
insight into the site.
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